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This statement details our school’s use of pupil premium (and recovery premium for the 2023 to 2024 academic year) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Holy Trinity Primary Academy and Nursery

	Number of pupils in school 
	261 

	Proportion (%) of pupil premium eligible pupils
	36% 

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2023-2024

	Date this statement was published
	December 2023

	Date on which it will be reviewed
	December 2024

	Statement authorised by
	Laura Hopley  (Executive Principal

	Pupil premium lead
	[bookmark: _GoBack]Rob Kenyon  (Head of School)

	Trustee lead
	Jane Crouch 


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£124,130

	Recovery premium funding allocation this academic year
	£11,600

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£135,730


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	The Christian ethos of the academy underpins all of its work. Hope is a core Christian value for the academy and is expressed through its aim to be inclusive of all members of its diverse community.  Therefore we are working to ensure that our curriculum and teaching; our key safeguarding policies and practices and our school environment are designed and implemented to maximise the likelihood of any barriers to learning amongst our pupils (whether disadvantaged or not) are overcome. We want all children to be able to make excellent progress from their starting points.
Our current strategy focusses on three aspects:
· Providing high quality teaching for all pupils
· Providing targeted support for groups and individuals 
· Working with our families to support children’s learning
As part of providing high quality teaching, developing self-regulation and metacognitive strategies for learning is important in supporting disadvantaged pupils to learn well. Effective feedback and, as part of this, good use of formative assessment are also key to support excellent progress for disadvantaged pupils.  Good curriculum design and implementation in all subjects is also important in providing the richness of experience and exposure to language that is needed to support our disadvantaged pupils. All of these will also enable non-disadvantaged pupils including our EAL pupils to achieve highly as well.
For some of our disadvantaged pupils (and non-disadvantaged) additional targeted support is needed to enable access to age appropriate learning. This Pupil Premium Strategy also forms part of our wider school recovery strategy. This will include accessing provision including the National Tutoring Programme and the NELI programme. It will also include provision of additional support for early reading and phonics.
Working with families to support pupils learning is also key to the inclusive aims of the school and its aim of closing gaps. It is also integral to our ongoing programme of wider school recovery. 
All development work within the school is rooted in a rigorous cycle of monitoring and analysis. This ensures that the needs of pupils are quickly identified and can be addressed. The school draws on research to support it in finding solutions ensuring approaches adopted are likely to be successful. All teachers within the school work from an agreed view that all pupils can learn and make good progress from their starting points including those identified as disadvantaged.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Analysis of data on entry PP pupils have similar attainment to the majority of their EAL peers and both groups are lower attaining than their non PP peers. Numerical patterns, writing and word recognition, self- regulation and listening and understanding are the areas with the largest gap to peers.  

	2
	For the whole cohort on entry language attainment is low. This is particularly so for PP and EAL peers. 

	3
	In most year groups, according to internal data, attainment in core subjects is lower for PP pupils that non- PP pupils though similar or better than EAL pupils in these cohorts. The disruption to education during the pandemic has impacted more intensely on these groups than others.  

	4
	Many of our PP families have current social care involvement and many of these pupils are known to have experienced or to be currently experiencing multiple ACEs. 
Internal information also indicates low literacy and numeracy levels in a number of these households. 

	[bookmark: _Toc443397160]5
	Overall attendance for the academy has typically been above national. Over the pandemic and this year attendance has shown a decline particularly for SEND and PP pupils. There has also been an increase in persistent absence rates. Analysis of reasons for absence for many PP pupils often shows a link to medical reasons and to family crisis. Diet for some of our disadvantaged pupils compared to non-disadvantaged peers can be inadequate.  Children are often given a breakfast in school as they arrive at school hungry.  Parents & Carers report being unable to cook a meal.  Research proves that nutritional deficiencies impact upon cognitive outcomes.  


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improved early reading attainment
	Percentage of pupils meeting ELG for word reading and comprehension to increase from baseline assessment.  
Percentage of pupils who meet the requirements of the phonics check is closer to non-disadvantaged pupils. 
Percentage of pupils meeting age expectations at the end of KS1 and 2 closer to national averages and gap between disadvantaged pupils and non –disadvantaged attainment to close more.  

	Improved attainment in writing in all Key Stages 
	Percentage of pupils working at age expectations in the specific area of writing in EYFS to increase from baseline assessment and move closer to non-PP peers.  
Percentage of pupils meeting the expected standard at the end of Key Stage 1 and 2 to increase from prior attainment predictions narrowing the gap to non-PP peers.

	Improved attainment in maths in all Key stages 
	Percentage of pupils in EYFS working at age expectations in the specific area of numerical patterns to increase from baseline and move closer to peers.
Percentage of pupils meeting age expectations at the end of KS1 and 2 in maths to move closer to peers.

	Improved retention of key knowledge and skills 
	Monitoring to show disadvantaged pupils are developing secure knowledge and skills across the curriculum and thus building cultural capital 

	Improved well-being, self-regulation and ability to manage feelings amongst our disadvantaged pupils leading to greater readiness to learn.
	Decrease in incidence of refusal and conflict as recorded in behaviour logs for PP pupils.
Improvement in resilience when learning noted through observation, pupil voice and work scrutiny.

	Improvement in attendance for disadvantaged pupils

	Reduction in absence related to illness amongst disadvantaged pupils and/ or engagement with appropriate support services to enable this. 
Reduction in late arrival for disadvantaged pupils.
Disadvantaged pupils arrive with the equipment they need for the school day.  
Disadvantaged pupils have improved access to food at home so they do not miss learning opportunities and their cognitive state is not impaired further by continued malnutrition. Measured through decrease in need to provide breakfast at school, parent surveys around access to food and confidence in preparing food at home.





Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £30,195.99
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Further professional development for staff in effective assessment for learning practice 
	EEF Effective Teacher Feedback Guidance includes the key importance of accurate assessment to underpin effective feedback and as a pillar of high quality teaching. Effective feedback is recognised as particularly important in improving outcomes for disadvantaged pupils 
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback

	12,3 and 4

	Subject leader release time for monitoring and to provide support to teachers 
	Secure subject knowledge in teachers and well sequenced curricula are important in effective teaching. These allow the linking of prior knowledge to new learning. Secure subject knowledge also allows teachers to plan for and use effective diagnostic assessment, anticipating misconceptions, using hinge questions to draw these misconceptions out and knowing how to effectively address them.
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching


	1,2,3 and 4

	Train staff( teachers and TAs in use of strategies to build reading comprehension and also use for targeted interventions ( 3 times a week 
	Reciprocal reading approaches have been shown to be effective for intervention in Y 5 and 6. In all key stages the explicit teaching of reading comprehension strategies is important. This overlaps with oral language interventions. Evidence for approach is high 
Literacy_KS1_Guidance_Report_2020.pdf
EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf

	1,2, 3 and 4

	Train staff (teachers and TAs) in use of strategies to build fluency in reading and use for targeted intervention (3 times a week)
	KS2 guidance emphasise the need for fluency in reading. The following strategies have high evidence rating:
Guided oral instruction and repeated reading ( readers theatre at KS2)
EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf
	1,2 and 3

	Purchase of RWI non-fiction book bag books to broaden range of texts at each matched level
	Children need the opportunity to apply the skills of blending and segmenting the GPCs they have learned. Providing matched books increases this opportunity and provides motivation through success. 
KS1_Literacy_Guidance_2017.pdf
	1 and 3

	Purchase of additional speed sound posters for KS2 classrooms to enable pupils to apply phonemic knowledge into writing and providing phonics training for KS2 staff.
	Fluency in transcription including spelling is needed to avoid cognitive overload when writing. 

KS2_Literacy_Guidance_2017.pdf
	1 and 3

	Purchase of Pathways to Write to support teaching of writing along with CPD to support this.
	Breaking writing down into five stages linked to the “simple model of writing” can help pupils write more successfully at greater length. 
KS2_Literacy_Guidance_2017.pdf
	1 and 3

	Developing teachers understanding of effective use of manipulatives and representations in teaching mathematics and resourcing this.
	Manipulatives and representations can reveal mathematical structures and support understanding of a concept. They can be used with all ages of pupils. They are a form of scaffolding and care should be taken to ensure that thought has gone into how and when to move children on from this scaffolding. 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/maths-ks-2-3/KS2_KS3_Maths_Guidance_2017.pdf

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/early-maths/EEF_Maths_EY_KS1_Guidance_Report.pdf
	1,2,3 and 4



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £66,792.00
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Small group and one to one support for phonics 
	The use of a tiered approach to supporting disadvantaged pupils and its benefits are described in the EEF Guidance on use of the Pupil Premium 
Targeted small group interventions vased on good use of diagnostic assessment to pinpoint needs can increase progress by up to 4+ months. It is important any tuition in small groups is linked into learning in the classroom 
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition

	1,2 and 3

	Small group support for reading 
	The use of a tiered approach to supporting disadvantaged pupils and its benefits are described in the EEF Guidance on use of the Pupil Premium 
Targeted small group interventions vased on good use of diagnostic assessment to pinpoint needs can increase progress by up to 4+ months. It is important any tuition in small groups is linked into learning in the classroom 
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition

	1,2 and 3

	Small group tuition in maths 
	The use of a tiered approach to supporting disadvantaged pupils and its benefits are described in the EEF Guidance on use of the Pupil Premium 
Targeted small group interventions vased on good use of diagnostic assessment to pinpoint needs can increase progress by up to 4+ months. It is important any tuition in small groups is linked into learning in the classroom 
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition

	1,2 and 3

	
	
	











Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £93,869.57 
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	One to one and small group support for social and emotional well-being 
	Though the evidence base is not strong good SEL provision can improve academic progress by up to 6+ months for small group intervention
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/primary-sel/EEF_SEL_Summary_of_recommendations_poster.pdf?v=1672478669

	1,4 and 5

	Providing practical support for how families can help learning at home
	Evidence suggests that effective engagement with parents can lead to 3+ months learning gain in a year 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents?

	1,2,3 and 5

	Providing support for families with wider needs that may impact on learning ( attendance, access to food etc)
	Recommendation 4 in the EEF guidance report on working with parents to support learning gives advice for working with families in crisis and how this can help support pupils learning in school

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents?

DfE provide guidance on improving attendance and supporting pupils with medical conditions 

	3 and 5 
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Total budgeted cost: £ 190,857.56
Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic year. 


	We have analysed the performance of our school’s disadvantaged pupils during the 2021/22 academic year using unpublished external Key Stage 1 and 2 performance data, EYFSP data, phonics check results and our own internal tracking system and assessments.
GLD
	EYFS GLD %
	Holy Trinity 
	National 

	Cohort (39)
	63.6%
	65.2%

	FSM
	44.4%
	49.6%

	
	
	


The proportion of Reception pupils who achieved GLD has increased from last year.  The cohort's attainment is broadly in line with national figures. The attainment of our FSM children is also broadly in line with national figures. Both these outcomes represent strong progress from pupils starting points.
Year 1 Phonics Screening Check 
	Year 1 Phonics Screening Check
	Holy Trinity 
	National 

	Cohort
	46.2%
	75.5%

	FSM
	33.3%
	62.4%


Attainment is significantly below national both at a cohort level and for our FSM pupils. Considerable progress was made within year from very low starting points for this cohort.   Significant input, support, training and monitoring has been put in place to continue and further increase progress in 2023. 

Year 2 Phonics Screening Check Retake
	Year 2 Phonics Screening check retake 
	Holy Trinity 
	National 

	Cohort (9)
	77.8%
	44.1%

	FSM (6)
	83.3%
	39.2%



Attainment for the cohort and for pupils eligible for FSM are both considerably higher than national averages for the year. This represents good progress for these pupils from their starting points. 
Year 2 
Attainment at the end of KS1 shows the disruption to their learning in Reception and Year 1 caused by the Pandemic. Attendance for this cohort was 93.58%, with persistent absence at 17.65%. We recognise this gap and have included additional support to improve these figures as a whole school priority. 
Despite some strong individual performances from our FSM group the attainment gap between our disadvantaged pupils and non-disadvantaged pupils has grown since the start of the pandemic. This is similar to the national profile and demonstrates the additional impact of COVID-19 on disadvantaged pupils. Internal analysis suggests that the impact of COVID-19 is ongoing and we have identified that some of the approaches we used to boost outcomes for our disadvantaged pupils had less impact that we had hoped and planned for. The percentage of disadvantaged pupils in Year 2 is 42.8% and this is significantly higher than national figures. 

	Reading
	EXS
	GDS

	Cohort (35)
	57.1%
	14.3%

	National
	66.9%
	18%

	FSM (15)
	33.3%
	6.7%

	FSM National
	51.6%
	8.3%



	Writing
	EXS
	GDS

	Cohort
	42.9%
	0

	National
	57.6%
	8%

	FSM
	13.3%
	0%

	FSM National
	41.3%
	3.1%



	Maths 
	EXS
	GDS

	Cohort
	54.3%
	11.4%

	National
	67.7%
	15.1%

	FSM
	33.3%
	0

	FSM National
	52.2%
	6.8%




	RWM
	EXS
	GDS

	Cohort
	41.2%
	0%

	National
	53.4%
	5.9%

	FSM
	14.3%
	0

	FSM National 
	36.7%
	



KS2
Attainment and progress at the end of KS2 shows some pleasing results, considering the disruption to their learning in Year 4 and Year 5. Attendance for this cohort was 94.7%, with persistent absence at 10.7%. We recognise this gap and have included additional support to improve these figures as a whole school priority. 
Despite some strong individual performances from our FSM group the attainment gap between our disadvantaged pupils and non-disadvantaged pupils has grown since the start of the pandemic. This is similar to the national profile and demonstrates the additional impact of COVID-19 on disadvantaged pupils. In addition to this, within the seven pupils a number of them received support from external services within KS2. 
Reading
	Reading
	EXP
	GDS
	Progress 

	Cohort (28)
	60.7%
	21.4%
	+0.5

	National
	73.7%
	27.8%
	

	FSM (7)
	28.6%
	14.3%
	-3.2

	FSM National 
	61.6%
	16.6%
	



Outcomes for the end of KS2 Reading for our cohort showed above average progress made within KS2. Children achieving EXP was  lower than national and children achieving GDS was slightly lower than national. Outcomes for our FSM children were lower than we would have liked for children achieving EXP but were broadly inline for children achieving GDS. 
Writing 
	Writing
	EXP
	GDS
	Progress

	Cohort
	75%
	27.8%
	+4

	National
	69.5%
	9.7%
	

	FSM
	28.6%
	0
	+0.4

	FSM National
	54.3%
	5.8%
	



Outcomes for the end of KS2 Writing for our cohort showed  above average progress made within KS2. Children achieving EXP was  higher than national and children achieving GDS was higher than national. The work of this cohort was moderated by the Local Authority. 
Outcomes for our FSM children were lower than we would have liked for children achieving EXP and GDS. These children did make above average progress which reflects their low starting points. 

Maths 
	Maths
	EXP
	GDS
	Progress

	Cohort
	57.1%
	21.4%
	+1

	National
	71.4%
	22.5%
	

	FSM
	14.3%
	0
	-0.9

	FSM National 
	55.1%
	11%
	


 
Outcomes for the end of KS2 Maths for our cohort showed above average progress made within KS2. Children achieving EXP was lower than national and children achieving GDS was slightly lower than national.
Outcomes for our FSM children were low compared to national and their progress from KS1 was slower than the overall cohort.  

RWM
	RWM
	EXP 
	GDS
	

	Cohort
	50%
	10.7%
	

	National
	58.7%
	7.2%
	

	FSM
	14.3%
	0
	

	FSM National 
	41.5%
	2.6%
	



Outcomes for the end of KS2 RWM for our cohort, children achieving EXP was slightly  lower than national and children achieving GDS was slightly higher than national.
Outcomes for our FSM children were low compared to national. 

	Intended outcome
	Success criteria 
	Evaluation 

	Improved early reading attainment
	Percentage of pupils meeting ELG for word reading and comprehension to increase from baseline assessment. 
Percentage of pupils who meet the requirements of the phonics check is closer to non-disadvantaged pupils. 
Percentage of pupils meeting age expectations at the end of KS1 closer to disadvantaged pupils
	Achieved. 
Word Reading 63.6%
Comprehension 72.7%

Not achieved


Not achieved 



	Improved attainment in writing in all Key Stages
	Percentage of pupils working at age expectations in the specific area of writing in EYFS to increase from baseline assessment and move closer to non-PP peers.
 Percentage of pupils meeting the expected standard at the end of Key Stage 1 and 2 to increase from prior attainment predictions narrowing the gap to non-PP peers.
	Achieved 




KS1 Not achieved 
KS2 Achieved 



	Improved attainment in maths in all Key stages
	Percentage of pupils in EYFS working at age expectations in the specific area of numerical patterns to increase from baseline and move closer to peers.
 Percentage of pupils meeting age expectations at the end of KS1 and 2 in maths to move closer to peers.
	Achieved 




Not achieved 


	Improved well-being, self-regulation and ability to manage feelings amongst our disadvantaged pupils leading to greater readiness to learn.
	Decrease in incidence of refusal and conflict as recorded in behaviour logs for PP pupils. Improvement in resilience when learning noted through observation, pupil voice and work scrutiny.
	Achieved 

	Improvement in attendance for disadvantaged pupils
	Reduction in absence related to illness amongst disadvantaged pupils and/ or engagement with appropriate support services to enable this.
 Reduction in late arrival for disadvantaged pupils. Disadvantaged pupils arrive with the equipment they need for the school day. 
Disadvantaged pupils have improved access to food at home so they do not miss learning opportunities and their cognitive state is not impaired further by continued malnutrition. Measured through decrease in need to provide breakfast at school, parent surveys around access to food and confidence in preparing food at home.
	Not achieved 



Achieved 



Partially achieved 


	
	
	







Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	
	

	
	


Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information: 
	[bookmark: _Hlk80604898]Measure
	Details 

	How did you spend your service pupil premium allocation last academic year?
	

	What was the impact of that spending on service pupil premium eligible pupils?
	




Further information (optional)
	Two key priorities in the academy’s improvement plan this year that will benefit PP as well as all pupils are:
· Refreshing staff understanding and skills in using formative assessment to ensure learning is well matched to pupils current needs. This is part of supporting effective feedback to pupils.
· Improving the wider curriculum through creating well sequenced “spiral” planning for learning of key concepts and skills that is designed to meet needs of the children. Children need to encounter the same concepts and skills at progressively more complex levels to help secure this learning in long term memory. 
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